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ABSTRACT
This research inspects university students’ perceptions of suicide, focusing on mental
health, social exclusion, and institutional roles. Students’ suicide rates pose an urgent
challenge for higher education settings throughout Pakistan, with incidents such as
the suicides of Rushaan Farrukh, Saqib Hussain Hakro, and Ziauddin, a student of
Islamia College Peshawar from Dir, highlighting the severity of the issue. The
research demonstrates that social exclusion and insufficient student support
frameworks are crucial systemic elements that affect student well-being levels. The
research fills knowledge voids concerning how mental health subtleties and
institutional rules interact with cultural standards to impact students’ experiences.
Furthermore, this study intends to create critical intervention information and
promote healthy educational spaces; it seeks to identify systemic weaknesses that lead
to suicidal thoughts so that useful interventions can be developed. Mixed methods
were employed, using structured questionnaires with 100 respondents from Riphah
International University, Malakand. The study applied Durkheim’s theory of suicide
to the descriptive and inferential statistical evaluation of 100 respondent inputs.
Research shows academic pressure together with social exclusion and insufficient
institutional backing fundamentally affects students’ mental health. Lastly, the study
suggests multiple interventions including counseling service expansion, inclusive
promotion, anti-stigma awareness campaigns, and mandatory revisions to academic
policies directed at student mental health and resilience improvement.
Keywords: Academic Pressure, Institutional support, Mental health, Social Exclusion,
Suicide.

INTRODUCTION
Higher education institutions face a serious
problem when students consider taking their
own lives. Cases of this issue likely occur
more often than reported statistics show in
Pakistan's conventional communities (Durrez
& Huma, 2022). When people tend to take
their lives, they create deep negative effects
that reach their classmates, teachers, and the
entire school environment. It needs our
serious study to find reasons behind these
incidents and develop control measures
before they happen. Students make up a

group at high risk of mental health problems
from their institutional obligations and social
detachment combined with academic system
practices (Khan et al., 2021).
Researches on mental health demonstrate that
students develop mental health issues to
social standards combined with institutional
rules. According to Jaworski's (2016),
interpretation, Durkheim's analysis of suicide
helps researchers study the importance of
community bonds and rules in these tragic
events. Students in Pakistan take their own
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lives because of strong cultural expectations
which combine with job market issues,
institutional stress, and social rejection
(Anjum, & Hassan, 2024). It is needed to
examine student’s experiences with these
problems to create better university support
plans (Shekhani et al.,2018).
The tendency of suicide in young adults
emerges as the top cause of death worldwide
especially at higher education institutions at
the university level in Pakistan. Students face
insufficient mental health services alongside
low public recognition of these issues
(Owhsu-Ansah et al., 2020). Sadia (2020)
argues that student stress increases from
costly education combined with poor
treatment at academic institutions which
drives some individuals toward drastic
decisions. When schools and colleges ignore
students’ ethnic and cultural identities, they
make students feel more disconnected and
hopeless (Caxaj and Berman, 2010).
Social media has a powerful effect on how
students experience mental health. Testoni et
al., (2021) found students express their
suicidal thoughts online in an attempt to
reach out to others. While students see these
actions on social media, they begin to
consider them as normal behavior. In
Pakistan, incidents such as the suicide of
Rushaan Farrukh in 2018, Saqib Hussain
Hakro in 2019, and Ziauddin in 2025, a
student of Islamia College Peshawar from Dir
(Upper) (Dawn Newspaper, 2025) highlight
the multifaceted nature of the problem,
involving academic pressure, institutional
negligence, and cultural subtleties. Multiple
incidents show that schools are not dealing
well with students’ feelings, which makes
changing how schools work more important
than ever.
Experts have pinpointed different reasons
why students at Pakistani universities take
their own lives. Students at universities face
multiple problems causing them to consider
suicide. Academic pressure joins harassment
and an absence of help networks to create
strong exclusion feelings. Students with
financial problems face more serious
problems when trying to pay for expensive
college costs (Ali et al., 2018). Likewise,
school rules that do not include different
cultural and ethnic student needs let unfair
treatment and social isolation happen more
often (Mathis, 2024).

People avoid getting help because mental
health issues carry strong social stereotypes
in their society. Students avoid getting
assistance because they worry about how
others will react (Pandey, 2017). Despite
having few accessible counseling services at
university, many students refuse help due to
this problem. To deliver effective mental
health assistance, colleges must combine
solutions for students (Owusu-Ansah et al.,
2020).
Students’ suicides attract attention because
people keep talking about how students feel
left out from their peers and society.
According to Durrez and Huma (2022),
students perform violent acts due to social
separation that stems from their ethnic or
cultural backgrounds. Durkheim's anomie
theory explains how educational settings
without social connections and proper rules
create student outcomes that involve self-
harm (DiCristina, 2016).
This research shows the importance of
creating balanced access to university life for
all students.
This study investigates how students
understand and react to suicide incidents that
happen at their Higher Educational
Institutions. Through students’ feedback, this
study is focused on discovering major
problems and suggesting fixable actions to
solve this urgent problem. Research into
students' beliefs will guide universities to set
up both teaching and emotional assistance
systems that benefit their students.

Literature Review
The literature reviews suicide data from
university, college, and school environments
to uncover the reasons people take their own
lives including media impact on behavior,
social bonds, and mental load. Stigma from
parents and relatives alongside bullying and
mental health strains create suicidal thoughts
according to these findings. Researches prove
how good support systems and careful media
coverage help in delivering needed mental
health protection. These research projects
examine all environmental and personal
aspects that affect students’ views about
suicide during their educational journey in
many different learning settings. In this way
Javaid et al. (2024) systematically reviewed
emotional intelligence and aggression among
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young adults and religious coping and mental
wellbeing.
Lindsay (2020) studied how news media
reframed campus suicide perceptions and
affected other campus elements following a
student death. Reports that treat suicide
sensationally lead students away from getting
help but hopeful and preventive news builds
a safer college environment. The research
combines two approaches to study media
content and surveys and interviews with
students to collect student perspectives. The
result of the study’s importance of ethical
new practices alongside mental health
programs that help students. By showing how
external media and internal college structures
create students’ viewpoints on suicide this
research supports our present findings.
Mueller and Waas (2002) research how
college students understand suicide risk
through empathy and how this understanding
changes their reactions to people at risk. The
researchers use surveys to measure how well
students understand others’ feelings and
whether this understanding affects their
stance toward suicide. Students with weak
empathy develop stigmatic views and stay
away. The present research matches earlier
work showing how empathy and social
rejection as psychological elements guide
how students deal with suicide.
Chaniang et al. (2022) examine what works
to stop students in Thai secondary schools
from taking their own lives through
interviews. Students share their thoughts on
why people take their own lives and what
works to stop it through detailed personal
interviews. Students believe that sharing
problems freely, having friends who support
each other, and finding easy access to mental
health services will protect adolescents from
taking their own lives. The findings show
schools and communities need to build better
mental health support systems while
educating people about these health
challenges. The research supports this work
by showing how school systems and
community programs help students better
understand and deal with suicide.
Rehman, Haque, and Khan (2024) researched
through an online survey how cultural,
religious, and social factors affect Pakistani
attitudes toward suicide. The researchers
apply quantitative methods to measure how
people perceive suicide prevention and its

associated stigma and knowledge. The results
show that religious faith defines mental
health attitudes across participants because
many believe taking one’s own life breaks
moral codes which creates social stigma and
avoidance of treatment. The study calls for
mental health programs that respect Pakistani
cultural values as a way to solve these
problems. The research shows social
standards and organizational systems affect
how students view suicide.
Shah et al. (2022) studied the causes of
suicide among school students using a
qualitative analysis of surviving suicide.
Through in-depth interviews, the study
describes factors including academic pressure,
family conflicts, bullying, and absence of
emotional support, as the main causes of
suicidal ideation among students. Early
intervention, emotional counseling, and
school counselors should be given
prominence considering the findings. Similar
to the current study is the interrelatedness of
social exclusion, institutional influences, and
even mental health problems in students’
perceptions and responses to suicide in which
comprehensive preventive measures are
called for.
Sultana, Iftikhar, and Mahmood (2021)
studied student media attitudes toward
suicide attacks impact of media exposure,
and sociocultural factors. The study collects
data through surveys and focus groups, using
a mixed methods approach that is used to
look at how young people in the U.K. receive
information about suicide attacks and how
media narratives impact their perception of
those acts and their moral evaluations of
them. The attitudes are found to be
dichotomous; some students justify such acts
based on either a political or religious
ideology and a second group of students finds
such acts to be ethically unacceptable. This
complements the current study by presenting
two distinct frameworks by which media and
sociocultural contexts influence perceptions
of suicide.
Bibi, Blackwell, and Margraf (2021) attempt
to explicate the relationship between mental
health and experiences of bullying and
suicidal awareness among university students
in Pakistan. The work studies the effect of
bullying on mental health outcomes
(depression, anxiety, and suicidal thoughts),
using a quantitative approach and analyzing
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the survey data. Findings show that students
with a history of bullying are at significantly
higher risk for poor mental health and
suicidal ideation. It is important for anti-
bullying initiatives and mental health support
in universities, the study points. The current
study fits in with this finding by highlighting
how social exclusion and institutional
responses are contributing factors to how
students view suicide.
Shahzad, Munawar, and Riaz (2021) analyze
the prevalence and the associations of
suicidal ideation, deliberate self-harm, stress,
anxiety, depression, and mood swings among
university students in Pakistan. Using a
version of this survey, the study employs a
multilevel statistical analysis to pinpoint the
web of factors that are leading to students’
mental health problems. High prevalence
rates of stress and mood disorders are found,
with strong correlations among them and
suicidal ideation. The research emphasizes
the need for comprehensive institutional
mental health interventions. It interconnects
with the present study in noting that the
perceptions of and experiences with suicide
among students are influenced as much by
mental health and institutional factors as by
cultural differences.
Ali, Shah, and Ullah (2021) investigate
whether a correlation exists between students'
marks in English and parental pressure at the
school level in Mardan, Pakistan. The study
attempts to find out the impact of parental
expectations, and academic pressure on the
performances and the well-being of the
students using a quantitative survey approach.
Excessive parental pressure results in
excessive stress and anxiety for students,
which leads to negative academic outcomes,
the findings showed. Parental involvement to
support student mental health and
performance is highlighted in this study as a
balanced one. This portion of the current
study supports research that illustrates
external pressure, including parental
expectations, plays a part in the wider mental
health challenges students face, including
suicidal thoughts.
Javed and Munawar (2021) focus on mental
health; social subtleties and academic
pressures to evaluate suicide among students,
in a review of psychological literature, to
identify factors associated with suicide. The
study is a narrative review of major

contributors, which include depression,
anxiety, bullying, familial conflict, and no
coping mechanisms. Early identification of
at-risk students and supportive environments
are highlighted by the authors in preventing
suicide. It recommends broad mental health
programs for students. Second, it corresponds
with the present study by considering the role
of mental health and social factors in
students’ perception and reaction to suicide.
Amna et al. (2024) mediated role of social
interaction and impact of television news
violence on mental well-being of university
students is seen in a study (Iqbal et al.,2024).
Javaid et al. (2024) investigated the family
violence in integrational transmission of
abusive parents and sleep quality impact on
mental wellbeing. Munir et al. (2024)
mediated the role of quality of life between
perceived stress and sleep quality among
rheumatoid arthritis patients.
Hassan et al., (2024) examine the effect of
financial stress, parental expectations, and
test anxiety on suicidal ideation among pre-
medical students. The study leverages survey
data to identify important associations
between such stressors and increased risk of
suicidal thoughts. It showed excessive
parental pressure and financial burdens
increase test anxiety and make mental health
worse. The need for mental health
interventions and supportive measures for
students under stress from academics and
financial burdens has been established. The
current study highlighted the role that
institutional and familial stressors played in
how students perceived and experienced
suicide.
Although suicide has been extensively
researched in student populations, there are
still huge gaps. Most studies consider just one
factor, like mental health or academic
pressures, and do not consider how these, and
other, social, institutional, and cultural
influences can play off each other. Further,
media and empathy have already been
examined, yet little has been considered
toward understanding the collective impacts
of these and other context variables like
family undercurrents and peer support on
perception. In addition, localized research is
needed about culturally specific barriers to
suicide prevention and mental health support.
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Research Methodology
The study used a mixed methods approach to
investigate university students’ perspectives
of suicide about mental health, social
exclusion, and institutional influence. The
design strategy was predominantly
quantitative, focusing on the measurement of
measurable data to unearth patterns and
relationships among key variables in the
community choice. Contextual insights were
included to add depth to the research and
form a thorough understanding of the
phenomenon. Applying this approach
allowed the study to harmonize the statistical
analyses with the theoretical perspectives to
create a broad framework for meeting the
research objectives.

Data Collection
The target for data collection was confined to
the Riphah International University
Malakand, and the participants were inclusive
of both undergraduate and postgraduate
students of various disciplines. The primary
data collection instrument was a structured
questionnaire. A thoughtfully designed
questionnaire was used to explore themes of
academic pressure, accessibility of mental
health resources, social exclusion, and
institutional support. The survey was
primarily closed-ended using Likert scales to
measure the frequency and severity of
experiences, and a few demographic
questions to put the responses in context.
Because of this reason, the questionnaire was
sent out through online platforms such as
departmental WhatsApp groups and
university communication channels to have a
wide reach. The purpose of the research was
explained to students, they were told about
confidentiality and encouraged to take part on
a purely voluntary basis. The data collection
process runs over several weeks allowing
enough time for participation and reminders.
We collected a total of 100 responses from a
wide sample of students of all ages, genders,
and academic levels. This sample proved to
be a robust dataset for follow-up analysis to
determine whether the findings were
indicative of the university’s student
population.

Data Analysis
Descriptive and inferential statistical methods
were used on the collected data to discover

patterns and relationships. The prevalence of
key factors, including the accessibility of
mental health resources, experience of
academic pressure, and social exclusion, were
presented using frequencies and percentages.
For example, 28% felt often stressed by
academic deadlines, and 35% often felt
isolated through social exclusion. Responses
were also compared across demographic
groups (e.g., gender, academic level) and
analysis was conducted to identify what
variation existed.
The result of the analysis was in the repeating
themes, such as the immense effect of
academic pressure and social exclusion on
students’ mental health, and the lack of
institutional support systems. The patterns
were contextualized concerning other student
well-being discourses, providing a broader
perspective for understanding the findings.
The study then aligned the results with the
theoretical framework to make meaningful
conclusions from them.

Theoretical Framework
The current study is guided by Durkheim’s
theory of suicide, which focuses on the
notion of social integration and regulation in
explaining notions of suicide. According to
Durkheim society experiences suicide when
institutions fail to integrate members with
societal norms. The analysis of students'
mental health together with their suicidal
thoughts as outcomes of experiences with
social exclusion along with institutional
biases and neglect resulted from framework
application. Durkheim's anomie and egoism
theories explain why alienation emerges and
detail university-level system challenges that
burden the individual. The study used this
framework to show numeric research
associations with abstract theories while
demonstrating where academic systems and
social situations intersect to create student
mental health issues. Through the aligned
causality strengthening this research study
developed actionable recommendations for
supportive university environments alongside
its conclusions.

Results and Discussion
This section presents a comprehensive
analysis of mental health and social exclusion
and institutional impact factors based on
student questionnaire data regarding their
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suicide perceptions. The responses provide
important insights into the participants'
experiences and challenges with their mental
health and to be inclusive to people with
mental health issues involved within higher
education institutions.

Gender and Age Group Distribution
The survey respondents represent a
diversified demographic composition of both
age and gender that can capture the broader
dynamics of the issues studied. A slightly

higher proportion of male responses was
recorded (56%) than female responses (44%).
Since this gender distribution provides a
reasonably balanced viewpoint, it is
necessary to reveal and understand gender-
specific challenges as well as gender-specific
experiences of mental health and social
inclusion. The representation largely skews
towards the male; however, the female
participation guarantees that their voices are
fully reflected, and gives a more complete
picture of the questions concerned.

Figure 1: Gender Distribution Responses Percentage

Age-wise, the respondents spanned four
categories: 18-20 years, 21-23 years, 24-26
years, and above 26 years. Approximately
38% of respondents fell within the 21-23
years age range which formed the biggest
group. Students currently fulfilling their
academic responsibilities alongside advanced
course materials employment opportunities
and career planning objectives make up this
demographic. Students aged 18 to 20 formed
a 32% respondent base while those beginning
university adjusted to both educational

responsibilities and living on campus.
Participants among university students aged
24–26 years made up 20% of our sample
through their involvement in advanced
graduate degrees or prolonged undergraduate
studies. The smallest age group comprised
10% of students who surpassed 26 years but
they possessed critical knowledge because
their mature status required them to take on
both academic work and external family or
employment duties simultaneously.
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Figure 2: Age Distribution of Respondents and Their Academic Contexts

Different academic stages throughout
students’ lives become represented in the
demographic distribution statistics. Through
its equal representation of male and female
participants from different age ranges the
study produces trustworthy research findings
that support an in-depth analysis of mental
health and both social inclusion factors and
institutional elements. Despite their limited
number study mature student data provides
unique insights about institutional guidelines
and support mechanisms which enhances
research conclusions. Data differences
confirm that student intervention programs

require specialized approaches for each
distinct student demographic.

Stress fromAcademic Pressure
Research data reveals that academic pressure
stands as the dominant significant theme as a
major university challenge for students. The
survey showed 28% of students battle
academic stress "often" while 45% face it
"sometimes". Academic stress affected a
small group of students since 17%
experienced it "rarely" while another 10%
claimed to face it "never".

Table 1: Frequency of Academic Stress:
Frequency Percentage
Often 28%
Sometimes 45%
Rarely 17%
Never 10%
The data reveals how demanding academic
schedules as well as strict deadlines and high-
performance expectations work together to
establish intense academic challenges which
produce academic pressure. The lack of
institutional support necessitates students
meeting advanced expectations which then
leads to increased stress. Individual struggles
multiply because universities do not offer
their counseling support system and
mentorship together with life management
workshops.
The educational atmosphere dominated by
assessment systems based on student grades
together with competitive learning
environments produces environmental stress

that limits students' personal growth and
mental health development options. Students
exposed to nonstop achievement demands
burn out which causes poorer institutional
scores while mental health problems continue
affecting them throughout their lives. Low-
income students have to satisfy academic
requirements alongside their part-time work
experience used to fund education which
brings additional difficulties.
The research outcomes demand immediate
university intervention to reform current
workload management systems. Academic
approaches centered on students together
with achievable deadlines and flexible
scheduling in sync with balanced academic
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cultures reveal powerful methods to
minimize current student stress levels.
Universities should direct budgets to develop
sophisticated support systems that preserve
mental health resource access for their
students while ensuring stigma-free help-
seeking processes.

Impact of Academic Deadlines on Mental
Health
The survey showed that more than half of
participants reported academic deadlines had
a negative effect on their mental state. A
distinct 30% of respondents reported facing
these impacts frequently yet 25% of
respondents said such events occurred
intermittently. According to 20% of
respondents deadlines “rarely” affected their
mental health while 25% believed deadlines
did not produce any mental health effects for
them.

Table 2: Impact of Academic Deadlines on Mental Health
Category Details/Percentage
Often negatively affected 30%
Sometimes negatively affected 25%
Rarely negatively affected 20%
No effect on mental health 25%
Challenges Overlapping deadlines, inflexible schedules, poor

instructor communication.
Lack of Support No academic advisors or time management

workshops.
Part-time Jobs Disproportionate impact on students with additional

responsibilities.
Proposed Solutions Realistic deadlines, coordinated scheduling, flexible

policies, and time management resources.
Academic benefits from deadlines start
shifting away instead as administrative
processes break down and task demands
move beyond reasonable boundaries.
Inflexible submission policies together with
faculty communication breakdown and
overlapping assignment systems caused
rising stress among individual students.
Without access to essential academic support
resources such as advising services and time
management sessions, academic stress
reduces the sense of student support at
universities.
Working students revealed fixed deadlines
created unequal mental health challenges
which made it harder for them to manage
study demands in conjunction with personal
life demands. The operational design of
institutional regulations creates a ranking
system where student academic scores hold
greater significance than mental health
service availability.
Schools must update their course scheduling
systems so established department deadlines

work well with pragmatic constraints.
Flexible assignment due dates provided by
universities become effective learning tools
for time management when they reduce
student stress during peak periods. University
academic departments should maintain
academic deadlines as critical organizational
tools because they simultaneously build an
empathetic classroom environment and
strong academic discipline.

Accessibility of Mental Health Services
Study participants from universities
determined the availability of mental health
services as a critical gap within institutional
support systems. More than thirty percent of
students confirmed their access to mental
health services whereas forty percent of
students showed skepticism or disagreed with
service accessibility. 23% of study
participants lacked knowledge about both the
presence of mental health resources and their
extent.
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Figure 3: Group Distribution Across Service Accessibility and Agreement Categories

Participants reported widespread
unfamiliarity among students regarding the
use of existing support services. The
available aid to students dropped in use
because societal and cultural stigma created
barriers that discouraged students from
requesting support. The experience of being
misunderstood and judged during their
mental health support attempts led
universities to understand the need for early
barrier elimination.
Through research findings, universities found
opportunities to better support their students
by providing custom-tailored aid that
specifically addresses individual needs.
Improving resource usage rates and
increasing the operational effectiveness of
those resources requires that we double down
on resource promotion. Wellness plans that
carry a student through recovery are most
successful when the student can access help
sooner; Institutions that work to eradicate
mental health stigma in their institutions
build a supportive academic community
conducive to quick help-seeking.
To address existing service shortfalls
universities must not only improve mental
health service quality but have strategies that
will increase the visibility and accessibility of

such services to students. These objectives
arise from awareness activities that
effectively meet distinct requirements
interacting with cultural changes in the
community and focused stigmatization
reduction. Therefore, schools have to allocate
resources to train faculties and staff to
identify distressed students and provide
adequate care, to promote help-seeking
behavior in their education communities.

Comfort in Seeking Mental Health
Support
The variation in student comfort with seeking
mental health support demonstrates major
barriers that stand in the way of their existing
assistance choices. Survey responses revealed
mental health support seeking operates in two
distinct behavioral patterns whereby 34% of
participants experienced moderate comfort
levels while 28% demonstrated resistance to
seeking help. The student responses split
evenly with 22% showing neutral feelings
and 16% expressing uncertain responses
alongside clear discomfort. These study
results demonstrate major obstacles to
student mental health help-seeking behaviors
arising from social and cultural stigmas.

Table 3: Comfort Levels and Barriers in Seeking Mental Health Support Among Students
Category Details/Percentage
Somewhat Comfortable 34%
Discomfort/Hesitation 28%
Neutral 22%
Unsure/Uncomfortable 16%
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Barriers Stigma, fear of judgment, limited awareness, and visibility
of services.

Proposed Solutions Empathetic support, confidentiality, awareness campaigns,
peer networks.

The persistence of stigma functions as a
major barrier because both peer and faculty
evaluations scare students into staying silent
about mental health problems. University
mental health initiatives should be a top
priority because supportive physical and
social settings improve student achievement.
An accessible environment and highly visible
counseling services along with awareness
programs turn out to be important
constituents that foster a positive and
inclusive university culture. Universities
bring about an environment where students
feel capable of finding help immediately, as
needed, through open mental health programs
that cross all campus boundaries.
Staff training to create an academic support
system signifying empathetic assistance
coupled with confidential support results in a
protective and developmental learning
environment. Implementation of increased
counseling visibility and operations within
universities combines peer-supported
structures and regularly runs awareness trials
that lead to more widespread help-seeking
behavior and more tightly integrated
community ties. With this, strong
management of these issues sees academic
institutions enable students to achieve their
best potential whilst giving them
nonjudgmental support for their mental
health.

Social Exclusion and Its Impact on Mental
Health
Social exclusion was found to be the main
source of dramatic mental health problems in

students since it had such a big impact on the
whole student population. Survey
respondents reported multiple exclusion
behaviors towards individuals experiencing
discrimination against their ethnic
background (25%), cultural identity (22%),
gender (15%), financial situation (18%), and
academic achievement (20%). The study
reports that social exclusion has several
detriments that lead to a further decrease in
the overall mental well-being of students.
Mental health problems were found for
participants through social exclusion, having
revealed that 35% of the participants were in
regular isolation which affected their
psychological welfare. Half of the students
reported being 'sometimes' affected,
accounting for 25% of their group's responses,
and 20% of the students were affected 'rarely.'
Typical responses to such situations trigger
raised stress levels which eventually activate
symptoms of anxiety and depression under
the more extreme situations. Long-term
practice of social exclusion has resulted in a
sustained reduction in educational
achievements, leading to students who lead a
negative life experience, for which the
institutions need to respond immediately.
Students noted that discriminatory rules from
the government are compounded by
university behavioral standards. The results
of individual micro-aggressive actions
coupled with stark inequity in the opportunity
to succeed are often based on economic or
cultural background.

Table 4: Impact of Social Exclusion on Students' Mental Health andWell-Being
Category Details/Percentage
Discrimination by Ethnicity 25%
Discrimination by Cultural Identity 22%
Discrimination by Gender 15%
Discrimination by Financial Status 18%
Discrimination by Academic Performance 20%
Frequent Feelings of Isolation 35%
Sometimes Feelings of Isolation 25%
Rare Feelings of Isolation 20%
Challenges Systemic biases, microaggressions,

unequal opportunities.
Proposed Solutions Diversity training, peer mentoring, support

groups, inclusive policies.
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The educational higher sector needs active
leadership to create balanced environments to
handle the current challenges. Universities
need to draft broad protective policies against
discrimination; provide support structures for
diversity; and student validation efforts that
make everyone feel centered and supported.
In the context of the university, both
faculty/staff diversity training together with
peer mentoring and support groups can help
exclude students. Those key approaches that
are taught by educational institutions create
an atmosphere in which students can learn in
a more inclusive environment as well as
enhancing student well-being and academic
achievements.

Perception of Suicide Cases
Higher education institutions need to actively
construct equitable conditions while
including diversity that responds to current
challenges. Educational institutions require
policies that address discrimination across all
levels to create a diverse community that also
guarantees every student receives the
necessary support to feel valued. To
successfully fight academic exclusion
universities should create initiatives
combining diversity training for staff with
support networks for minority students
alongside peer mentoring programs. When
universities establish priority actions for
these initiatives, they create inclusive spaces
that enhance both the health of their students
and their learning outcomes.

Figure 4: Participant’s Perception of Suicide Cases

The study results unveiled how suicides are
predicted and indicated the reasons why
universities must put in place absolute
prevention strategies. Recent research argues
that systems of education face major systemic
issues, including the stifling of academic
standards, inadequate mental health
assistance, and ineffective exclusionary
treatment practices. In addition to extending
outreach efforts on the part of counseling
agencies, colleges should take steps to
promote the development of peer networks
and help-seeking behavior within the entire
university body.

Modernized academic rules and mental health
programs need to be integrated into effective
systems in educational organizations. The
first and most important measure educational
institutions need to take is to fully instruct
faculty members to watch for warning signs,
and create safe discussion areas for students
to talk confidentially. Mix awareness
initiatives with open discussions to remove
stigma; only then do we start making
perceptual changes that build stronger
support on the part of our universities.
Universities are supported to provide for the
academic and emotional achievements of the
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student body as well as their safety as an
integrated approach to the multiple connected
factors work together.

Suggestions for Improvement
Survey participants provided some great
ideas on how to build better systems for
mental health assistance (and inclusive
structures in academic buildings). Based on
responses from survey respondents, open
access for counseling services was the
highest priority ranked of offered
recommendations. Trained professionals and
an advanced support system for staff to
address the multiple mental health problems
students face are needed for counseling
services to meet this need. The service
providers indicated that students' schedules
are different and they might need the service
always 'on' during intensive periods of
academics.
The participants called for mental health
awareness workshops and campaigns that
they felt would decrease stigma while
increasing knowledge within campus groups.
The members wanted training programs for
faculty and staff that would train individuals
how to identify mental health problems and
develop a supportive network; to understand
what students need. An important
commitment for any organization was
inclusion, something that stood out in every
discussion. Respondents specifically called
for the development of institutional policy
that would actively fight both discrimination
and exclusion to become a primary
organizational emphasis. The educational
authorities ought to come up with secured
student networking spaces which allow
students with different cultural and
socioeconomic backgrounds to feel belonging
or are related.
Academic stress problems should be
addressed as academic institutions are
advised to apply flexible deadlines, and have
participants recommend effective workload
management. The educational staff has
identified mental health days combined with
academic accommodations as essential
changes required to reduce stress levels for
challenged students and increase their overall
well-being. All participants reached an
agreement on the need to establish student

support networks. The main focus of the
platform development plan is to establish
peer mentoring networks which center
merchant on creating community solidarity
and enhanced resilience against various
challenges. Students who share their
challenges and how they resolve them will
promote greater peer emotional development
and understanding. The combination of these
suggested approaches for change remains
fueled by a robust university-wide movement
toward mental health focus and inclusive
practices.

Coping Mechanisms and Mental Health
Climate
Research subjects demonstrated their
practical methods for dealing with academic
and social demands which functioned to
benefit peers by teaching supportive mental
health approaches. Through the survey, thirty
percent of subjects reported participating in
hobbies or sporting activities as beneficial
stress relief practices which additionally
aided in their personal development. Open
communication through social connections
won preference among 35% of individuals
because of its significant role during personal
challenges. A quarter of those surveyed opted
for professional help as public
acknowledgment of the value of therapy and
counseling for mental health increases.
Mixed feedback came from responses to
inquiries about university mental health
environments. The responses showed a
positive outcome for 32% of students who
recognized their academic institutions'
supportive mental health atmosphere due to
successful existing systems. There was
evidence that 28% of respondents identified
deficits in student support resources coupled
with a lack of awareness and reluctance from
universities to commit fully but 40% of
respondents showed no support or
dissatisfaction toward current systems. The
findings reveal critical, mental health-focused
reform requirements, such as service
improvement and inclusive treatment
approaches that reduce stigma. To achieve a
healthier academic environment, we need an
approach that addresses systemic issues, and
addresses students’ personal needs, to ensure
that all learners feel validated and supported.

Table 5: Coping Strategies and Support Gaps in Students' Mental Health Management
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Category Details/Percentage
Engaging in Hobbies/Sports 30%
Talking to Friends/Family 35%
Seeking Professional Help 25%
Supportive University
Environment

32%

Gaps in Resources/Awareness 28%
Neutral/Dissatisfied with Practices 40%
Proposed Solutions Enhanced support services, stigma reduction, and

inclusive policies.
Implications for Policy and Practice
Academic institutions must improve their
mental health and inclusivity on their campus,
and the study illustrates areas where they
need to build up. First, universities should
build institutional support to implement this
new process successfully. Institutions need to
send to universities and other higher
education systems should provide funding to
prioritize mental health support systems as a
part of institutional goals in creating
comprehensive network systems. Accessible
mental health systems in universities only
function when service availability is granted
to every student.
Openness when talking about mental health
matters should be for all organizations. The
presence of mental health discussions in a
student's normal university environment
creates student confidence to seek help when
they need it. Specialized awareness programs,
in tandem with detailed training modules,
along with leadership support (manifesting
mental health commitments) are necessary
for individuals to be mentally health-friendly
in institutional environments.
Strengthening inclusivity is another priority.
Institutions will progress to systems of equity
by actively enforcing anti-discrimination
measures and steady policy assessments. The
included academic strategies give positive
mental health outcomes for home and school
and increase student academic achievement
and personal life satisfaction.
The development and delivery of mental
health strategies must fundamentally rely on
active partnerships of all stakeholders. To
address this, universities must create
initiatives where academic staff, students, and
external experts will form partnerships to
specifically respond to what communities
need. Institutions can adapt sufficiently and
sustain effective operational practices,

through ongoing contributions from the
stakeholder groups.

Conclusion and Recommendations
The research demonstrates the urgent
requirement for universities to tackle mental
health concerns and institutional failings
alongside social exclusion which shape
students’ views about suicide. Students’ well-
being experiences great negative effects from
academic pressure combined with limited
mental health access and systemic social
exclusion. Tough academic timetables
together with rigid schedules ending in late
submission dates produce increased stress
which combines with a lack of institutional
assistance to yield elevated anxiety and
isolated feelings. Rooted biases based on
ethnicity alongside cultural identifiers and
socioeconomic and academic status create
social exclusion which worsens mental health
problems. The combination of multiple
stressors creates isolation and diminished life
quality which forces some students toward
suicidal thoughts and actions. Both
inadequate faculty participation and
counseling service obscurity represent
institutional barriers that intensify these
academic difficulties. Negative societal
attitudes towards mental well-being create
barriers for students who need assistance
creating a persistent pattern of unresolved
psychological problems.
The research reveals that growing an
academic environment that supports and
includes all students stands as a fundamental
objective. Restorative educational institutions
should enact changes in their counseling
programs to expand service availability and
program prominence. Universities need to
operate stigma-reduction initiatives while
offering empathetic support training to
faculty members. Universities should
simultaneously build belonging by tackling

https://ijssb.org


Volume 3, Issue 1, 2025

https://ijssb.org | Zaib &Ali , 2025 | Page 772

discrimination while reducing academic
stress through policies that extend deadline
flexibility and mental health support.
Organizations need to boost community
connections by placing peer support networks
and mentoring programs at higher importance
levels so students can more easily seek help.
Through proactive adoption of these
strategies, universities stand to break down
systemic barriers to create a nurturing
environment that enables student academic as
well as emotional success.
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